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Introduction

At the winter faculty retreat of 1998, Ion commented that spirals were living forms and were quite characteristic of Celts.  I showed him my business card with its motif from the Lindisfarne Gospels as confirmation.  The spiral curriculum is meant to be “bardic” in the sense of good story-telling.  I regard good teaching as a more completely embodied form of good story-telling in which sculpture, dance and movement, all bring hand and heart into play with the head.  

And so I have written the Spiral Curriculum as if it were a novel whose characters were cultures and events that unfold over a vast horizon of time from the Hominization of the Primates to the Planetization of Humanity.  And this is a spiral and not a line, so it is not meant to be a simple linear technological development that focuses on how humans once only killed with stones but now can do it more effectively with plutonium.  When a spiral turns, it becomes like a musical staff, and different voices singing different melodic lines can enter into a larger cognitive space in which there is harmony, dissonance, antiphony, or polyphony.  Louis Riel in Grade 11 can send us back to thoughts of Moses in Grade 6.  Benjamin Franklin in Grade 10 can make us think of Leibniz in Grade 9, und so weiter.

Recently, there has been a clamor for “threads” of many colors to weave the tapestry.  Since my mode, or should I say, my kind of Gardinerian  intelligence, is the mythopoetic and narrative variant of the linguistic intelligence, I found Marc’s approach to express the rational/abstract theoretic orientation of the logical and mathematical intelligence, one in which archetypes are replaced with more Kantian categories.  I accept that some people will find this approach more congenial, indeed, it is the mode in which they have been trained in formal schools of education and educational theory.  

But, as Mao once said, “Let a hundred flowers bloom.”  For those who wish a more mythopoetic and novelistic approach to the narrative of the curriculum, I offer these thoughts on how the various grades relate to one another.

The Archetypal Fourfold Structure

Now I a fourfold vision see

And a fourfold vision is given to me

Tis fourfold in my supreme delight

And threefold in soft Beulah’s night

And twofold Always. May God us keep

From Single Vision & Newton’s sleep.

William Blake, “Letter to Thomas Butts, 22 November 1802

The Four Ages of Man

He with body waged a fight,

But body won; it walks upright.

Then he struggled with the heart;

Innocence and peace depart.

Then he struggled with the mind;

His proud heart he left behind.

Now his wars on God begin;

At stroke of midnight God will win.

William Butler Yeats 

Fourfold structures from “The Perennial Wisdom” can be traced back beyond Blake to Vico and back to Plato, Hesiod, ancient India, and on into “the dark backward and abysm of time” or at least to the prehistoric Indo-European consciousness whose traces linger on in the English language in which we teach at Ross.  I don’t claim that this structure is truer than something you might find in Hopi or Chinese; I just say that I am going to play with these structures as one way, out of many, to express a thematic unity for the curriculum. 

Spirit

Transcendant Modality

What?

Mind


Interpretive Modality


How?

Heart


Connective Modality


Who?

Body


Locative Modality


Where?

For the concerns of the Spirit, we might ask “What is the nature of things, the ultimate reality?”  Some animistic cultures might say that a spirit inhabits things, an animal or a magic sword. As hunting cultures become agricultural and have priests managing rituals, these spirits take on divine names and personalities and we have polytheism.  Other more radically philosophic cultures might say Brahman, the Tao,  or Emptiness.  The Abrahamic monotheisms would say there is but one God.  People who lose sleep over these questions we call prophets, sages, saints.  

Others there are who stay up wondering how the stars move in patterns across the sky, how milk curdles into cheese, how clay can hold together or explode in the fire.  These sorts of people are more concerned with the How? of protoscience than the What? of spiritual exploration. 

And still others feel that the truly important is lost when understanding is reduced to processes and procedures.  They want to know Who?  They care little for philosophy, but love to gossip, to know who is having an affair with whom, a baby, or a war.  The connections of people to one another and to places of meaning, these are what make them feel that life is love and war, a coming together and a splitting apart, connections and disconnections.  In other words, they are party animals and politicians.

And finally there are those who are concerned with identity, values, and meaning, as they are invested in objects and places.  For an organism, life is in a niche, a territory.  Awareness of self is in a body that fears death.  Home is in a place, and identity is an “us” and not a “them.”  

For each us these four archetypes, let us say that there is a mode of self-actualization or self-realization that is characteristic.

For the sake of explanation, let us use a religious metaphor and say that one’s type is revealed by the mode in which one experiences the Divine or Sublime.  Someone who realizes God in the body is--what Martha Graham called herself--“an acrobat of God.”  In dance or sports, they suddenly experience the supreme paradox, that in the most intense moment of limitation within form, they are transfigured and exalted beyond themselves.  

The person whose calling is with the heart may not excell as dancer or athlete.  Like a Martin Luther King, a Gandhi, or a Mother Teresa, they feel connected across the social lines that would dvide them: the white from the black, the rich from the poor, the well from the sick.  They cry out for connection, for justice, for a vision of a moral order in which the many are related to the One.

The persons whose calling is with the mind are, naturally, the great thinkers, those who build great dwellings for body and heart to inhabit.  They are an Einstein, a Kant, a Plato, or an artist like a da Vinci or Picasso.

Culture is a cauldron that boils body, heart, and mind in stew of desire and longing—longing for justice, for love, for meaning, and the ghostly elixirs that rise from liquid into gas are the great mystics who cannot find in objects, or places,  or theories, an ultimate contentment.  They wish to realize God, the Tao, or Ultimate Emptiness in the timeless fullness of Being and not the temporal societies of beings.  Historically, they are few in number, a Meister Eckhart, an Ibn Arabi, a Lao Tzu, a Buddha.

So let us construct a simple mandala of the archetypal four, placing each one into a quadrant of the circle.  (I can’t get this program to do circles, so imagine this as a circle, much like the diagrams in my book, At the Edge of History. )

Mind


Spirit

Heart
Body



Then let us superimpose Howard Gardiner’s eight intelligences onto the four quadrants.

Mind

musical-mathematical

verbal-linguistic


Spirit

intrapersonal

natural

Heart

musical-rhythmic

interpersonal


Body

visual—spatial

bodily-kinesthetic

Proximity in the model does express a relationship, and this would show up more clearly with eight slices of a pie, so someone in Tech Support is going to have to teach me how to do this stuff.  But even in the more boring and less mandalic form of the square, we can see that the visual-spatial is close to the natural; the bodily-kinesthetic is at the interface with the interpersonal; the musical-rhythmic is at the interface with the verbal-linguistic, and the musical mathematical is verging on the transcendent interface with spirit.  

Now for each of the grades, we can construct a list of questions about the culture.  I have indicated in italics how the material of the Fifth Grade (our model this year for teacher/mentor communication) might deal with these issues.  I would ask the Cultural History teachers for the other grades to pencil in their own sense of how their year would fit.  I can’t do this for all the years right now, as I am leaving for Zurich tomorrow; but you can get a sense of how I would from Grade Five.

Spirit


1.  What is the relationship to the transcendent that is articulated in this period?


(The divine or numinous becomes more remote, situated on top the high ziggurat, away from the intimacy of the village commons.  Male deities take power from female ones, e.g. Enki and Inanna.  The numinous power of the female body is becoming less important and power is now registered in the sky in astrology, and also ministered by a secret science monopolized by male priests.  The old power of woman is shifted into temple prostitution.)


2.  What is the nature of the self, of the interior space of the person; or, indeed, is there such a conception at this time, or within this culture?


(Individuation is becoming more intense as graves are now personal and marked, and the alienation of the male from female is expressing itself in the acute awareness of death.  Death is no longer a simple cycle of eternal return.  We observe this in Gilgamesh’s grief over the death of Enkidu.) 

3.  What is the conception of nature?


(Catastrophe myths show us a sense of living at the edge, without the comfort of our sense of progress.  Inanna’s “Descent into Hell” comes at the time when the storehouse is down to nothing and life depends upon the innundations of the fields with the melting snows and the planting of new grains .  Sacrfice, whether with a human or a scapegoat, shows a condition of fear in which one offers to lose a little so as not to lose it all. )

Body


1. How is space represented in the artforms of this period or culture?  What forms of “mapping” are used and how do they express a world-view or orientation to the body in space?


(Space is still an acoustical continuum and not an abstractly visual and perspectival separation of subject and object.  Innana cocks her head to listen to the droning call of the underworld.  In acoustical space, worlds are not so separate as they are for us, so the realm of the underworld, the dead, or the realm of the gods, can interpenetrate in a form of “participation mystique.”  Stones vibrate, and stones such as lapis lazuli vibrate in such a way as was thought to be healing.  In other words, the Sumerians  were New Agers.  So a stone was not “on” your body as if body and stone were two different objects in Italian Renaissance space; the stone was in your aura.  Groovy, no?)


2.  How is the body represented in art or spoken of in literature.  What dance forms or rituals are characteristic of this people.  What is their image of the body and in health and medicine?  How is death articulated for the group, and what burial practices do they have?

(Human sexuality is being reconfigured.  Old habits linger in iconography, and Inanna is still shown with phallic head.  By the way, take another look at the statue of Athena in the Grade Ten fishbowl classroom!  With the loss of connectivity to the Goddess, death becomes the agon we see in Gilgamesh’s battle with Ishtar.  In both the Third Dynasty of Ur and An Yang in China, we see the ritual murder and  enterrement of entire palace retinues.  In megalithic tumuli, the bones were placed in anonymous heaps, suggesting that we all come from the Great Mother in birth and return to her in death.  Now a male political figure appropriates this matristic religious function, and in order to  make a name for himself with his tomb , his servants are slaughtered and buried with him. )

Heart


1.  What form of polity configures interpersonal human relations, family, tribe, religion?  How does the family interact with the polity and what is the spatial configuration of domestic structures?


(Neolithic round houses become square; domestic shrines are become collective temples.  Priest and military leaders are taking power away from the tribal collection of elders You see this  with Marduk in the Enuma Elish .  War is becoming more than a seasonal affair. )


2. How are emotions expressed in the art at this time.  Are some emotions, for example, grief with Gilgamesh or anger with Achilles, indicative of a growth of awareness or consciousness?


(Jean Gebser has a whole excursus on what the emotion of anger in the case of Achilles spells out about the evolution ofr human consciousness and individuation.  For Grade Five, the grief of Gilgamesh shows that male love is considered more spiritual.  Love of woman is a biological and social necessity, but the “higher” union of soul to soul is here showed as man to man.  Plato was not there first.


3.  Do we see expressed a sense of justice, of moral outrage, and are their charismatic leaders who embody this sense more acutely than others?


(The recension of the Gilgamesh Epic for the Third Dynasty of Ur seems to indicate the presence of a real artist reworking traditional materials.  With this work there is a real cri du coeur for human suffering, loss, and pain.  There is also a sense of moral outrage that men have not been treated fairly by the gods, and this is probably code for the treatment of the artist-servant by the king.  Indeed, the artist may have been one of the 72 servants ritually murdered and buried with the king.)


4.  What is the nature of love at this time, familial love, erotic love?


(The answer above about male and female love serves here.)


5.  How do song, dance, and ritual reveal the uniqueness of the culture?  Has the culture produced an innovation in these that sets it apart from earlier cultures.


(The Sumerians did innovate here and seemed to have a musical notation and fairly operatic rituals.  I believe there is a Yale University recording of an ancient Sumerian work.  Rituals were co-ordinated with planetary movements, so even the cosmos was seen to be a dramatic stage for the epiphany of a god or gods.)

 Mind


1.  What media of communication are dominant in this time and space and what effect do they have on peoples’ modes of experiencing one another?


(The shift from oral culture to visual writing is beginning to “fix” consciousness in place, in tablets, in institutions.  Location is becoming critical, in the sense of the location of power.  The acoustic space of the all resonating with the each is on its way out, taking with it the shaman and the movements of the seasonal round.  Not to worry, he will return as the prophet, and that’s  a thread, no?  )


2.  What is the dominant language at this time and how does its mode of articulation affect the manner in which people experience nature and express their world view.  Does one experience the “same” world in Sumerian, Latin, or Chinese?


(Sumerian became a classical dead language for the Akkadians, so the reappropriation of the conquered into a discourse of conquest gives us all a chance to be really postmodern and academically hip here.  

Chomsky never forgave me for daring to ask him a question about Benjamin Lee Whorf, but we don’t have to be as far out as Whorf to explore the notion of what it feels like to experience a world in Chinese or German, in which almost every concept is built out of the word schlag (strike) and nipples are called breastworts.  You can tell, it is getting late—10:00Pm and that I should finish this later.)


3. What new genres or literary artforms are brought forth at this time and what do they tell us about the culture’s values and world view?


(Poetry is evolving as an artform, as opposed to folk song. We come upon the first poetess, the world’s first author, Enheduanna.  In her case, the artform is literally conservative, as she is using poetry as an enchantment to enlist the god’s help to undo a usurping revolution and restore the old order .  Yeats would have liked her. )


4.  Are cultural works collective, anonymous, or individually authored?  What is the articulation of individuality at this time?


(This is also answered above in 3. )


5.  What is the mathematical mentality of this culture and how does it express itself in literature, art, politics, and religion?


(In Grade Five we see the fullness of the Arithmetic Mentality in which the generation of the many from the One is becoming secularized into a function, a counting function controlled by scribes in temples.  Before it was a mystery of how the Great Goddess gave birth to the many, and from sameness could generate difference in the form of the birth of the male, and the birth of time.  Time is no longer menstrual and lunar; it is becoming calendrical and controlled in the new male body-politic.

Concluding Remarks

Anyway, you get my drift.  You could take this as an overlay for each grade.  In one you might be paying attention to cunieform, in the other, the alphabet; in one, you might attend to the shift from myth to math, in another, the shift from religion to science with Copernicus and Galileo.  In one you might look at the role of the bard or griot, in another, the birth of the charismatic artist as individualist.  Of course, I can do it for each grade, but I think teachers are smart and probably can do this without me spelling it out.  Und so weiter.  And so to bed.  
    

